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ABSTRACT 

This paper describes, the Family Day Care Program^ a 
publicly funded service with 1 r800 pro viders serving 8^000* children 
in the five boroughs of New YorX City* The childreBr ranging in age 
frdm 2 months to 12 year 
eetch of the private lice 
including those of thji 
children enrolled are 
poverty level homes • The 



are cared for from 8 a.m. to 6 p.m. In 
ed homes are a maximum of 6 children 
ider • Approximately 70 percent of the 
ibgl^ parent homes and most come from 
major sedtions of the paper^ cover the * 
training and support services offered by the Bed Hook training center 
for day care providers^nd parents A-with anecdotal reports on the 
success of each program. Each provic^r r'eceives (1) a comprehensive 
4-ifeek training course given at the c^ter^ "S^Ml (2) follow-up 
supportive counselling^ information and^educational materials from 
Red Hook educational aides on biweekly visits. Workshops are given at 
the center for mothers of children re^^c^iving care. A 
l)ilingual/bicultural program* has been designed to.catet to the 
predominan^tly Spanish-speaking population^ ai^d course credits towards 
the Bachelor of Professional Studies are available to highly 
motivated providers. A licensed early childhood education teacher is 
hired for every UO to 50 family day care homes. (GO) 
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Van Brunt Street In the Red Ho6k section of vBrooklyn is shabby 

and gray in the Thursday morning drizzle. The outside of number 402 

looks Just as dilap^ated-^s its neighbors. But the interior is a 

collage of bright colors and'^gay homemade decoration^, and it rings 

^ith the constructive noise of children at play. This l^s the home 

of the Red Hook ^'F ami ly Day Care '^Training Program. 

Red Hook's Family Day Care program is part of the Agency for 

I 

Child Development's publicly-funded day care and child development 
services.^Uhder the direction of Commissioner Betti S. Whaley, 
ACD'a group day care. Head Start and family day care programs enroll 
53,000 children in New York City. Each program is designed to meet 
the specific, needs of both children and families, and each local 
center is sponsored by a community group such as a settlement house, 
church or organization of concerned citizens.. Red Hqpk's sponsor, 
the Welfare Recipients Action Group, Inc., got this program off the 
ground in the fall of 1971. 

Family day care, the least well-knovm of ACD's three programs, 
brings together ^ maximum of six children, including the provider 
mother's own, in a private, licensed home, and is particularly 
^ beneficial to the child who does bet/ter in a one-to-one situation 
than in a group setting. ThejattTldren range in age from 2 months to 
1^2 years, and they are caced for from eight In the morning until six 
at night. Tliere are l8^ providers --who call themselves. Teacher 
, Mothers because of th/^^ emphasis they place on developing the fuj^l 
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jpotehtial of the children in their homes — serving -8000 children in 
the five boroughs of fNew York City, most of whom come from 
pov^rty-levfl homes. As the name of the program infers, family day 
care embraces more than children: the relationships that. develop ^ 
between provider mothers and the mothers of the children they serve 
is a^ valuable result in a city in which approximately 70% of the 
cjiildren enrolled come from single-parent homes and in which^he 
extended^ family has Ju&t about disappeared. For Career Mptherb 
(those who use the service) the provider if often a substitute 
mother-sister-grandraother-cousin-auni. * \ \ 

"In xay experience the kind of woman who"^ enters family day car^ 
differs f rom ;the kind of person who goes into group day care," say^' 
Dr. Mariann Winick, a professor of early childhood education at 
Lehman College, who directed an experimental project funded by the 
Red Hook center (see p. 12). "Uhlike the -group day care classroom 
teacher, who has a degree in early childhood education, the family 
day care mother relies on a tremendous 'feel' for child care and, if 
she has her own children, a good deaJ. of experience as well." 

The original proposal for f urids -to: implement this 
program was submitted to the Department t)f Health, Education and 
Welf ar^ in 1970 Ury Pran Carter, t;hen Director of P^ily Day Care at 
ACD, and Mary Jackson, who is the present Director. 

Patrick Kenny, Administrative Director of the Red Hook training 
program, and Doris Marshall, its Educational Director, are committed 
to a course of action designed to develop these innate skills of the 
paraprofessional day care provider to the highest degree, '^heir 
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program has proven that, if enough support is made available to family 
day care providers- thr6ug^| sophisticated training programs and- 
individual attention on an on-going basis, the developmental aspect 
of family day care can provide children a rich and rewarding 
preschool experience. * 

« 

The Tralnii>^ 

All inewly-licensed provider mothers in Red Hook^are required to 
attend a comprehensive four-week training course. In workshops and 
rap sessions^ with films, trlps^ video tapes, role playing and 

classrooifi observation, the providers cover every aspect of child care 

■/ 

'and development 4 Including healJili, nutrition and the constructive 
use, of play as ^ avenue to\leamlng. 

Toda^*f| workshop concerns nutrition. IVfis being held In the 
living room of Red iiook's "model apartment" on the second^ floor. Ten 
women and one man--Red Hookas ftily provider father to date — form the' 
class. To understood the Importance of nutrition edijpatlon to a program 
which serves a poverty^level population, one must realize that 
providers do not receive realistic reimbursement for their food 
expenses. Reports show that the cost of feeding a child in thie family 
day^-care program^in New York City exceeds by one-fifth the actual 
amount received by the provider each month. To prepare nutritious 



and varied meals with this financial limitation requires special 



know -'how. 

Like all of the .teaching staff at Red Hook, Susan Prlgand is an 

'i 

experienced professi^fonal. She guides the response of hQr students 
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whose enthuslasia b^fes .their general lack of higher education^* ifith 
insight and care. She rarely corrects what they say^ suggesting 
Instead altemat^^vfes to th^lr Ideas ^ new ways for them to Interpret 
their experiences with or o^senratlons of children.' An lii5)resslve . 
quantity of books, charts and pamphlets relevant to child nutrition Is.' 
evident In the classroom. 

I ' ■ • . 

The discussion turns to discipline, a Controversial topic, and 
the exchange between the providers grows animated. Some speak in 
favor of strict punishment as a mecuis of enforcing obedience, ottjers 
complain that nothing tfiey do matters because the misbehaving child ^ • 
goes home to parents who 61ther do not care or do not know how^ tb 
discipline the child. Someone suggests* the possibility of withholding 
food as a disciplinary action, and at %nls point Hg. Prlgand Intervenes 
to remljid them forcefully that cneof the cardinal rul^s of ^hild care 
and good nutrition is never ^"Ctts use food as punisl^^i^ent . The students 
take the reminder to heart, and before Ic^g the direction of thp 
discussion has changed: the providers remember those Instances in 
their own experiences where patience and perseverance paid off. TKLs i 
is perhaps the most interesting aspect of this classroom: the degree . 
to which the students share th6ir knowledge and experiences, * mutually 
profiting from e^h other's past successes and mistakes. 

This enthusiasm may be in part attributed to th^ providers ' deep 
motivation to learn — a motivation that goes beyond their desire to 
provlde-^^^etter all-round environment for the children in their care. 
According to Dr. Winlck> this motivation consists of these women being 
considered professional for the ^^'^^ time in their lives. The 
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training they receive at Red Hopk may be the first step on a road 
that leads them' to' full utilization of their talents and the 
fulfilment of their potential as working wdmen. . ** 

/ ■ ^ 

, A' Provider Home ^ 

The best i>^ace -^o see the^ results of the Red Hoo^ Family Day 
Care Training Pr^Dgram is, of course, in the family day care home, 

4 

Like many of the women who have completed the training course, 
Mrs. Ald^^ Gonzalez lives in the Red Hook Houses. This is one of the 
oldfest urt)ali renewal projects in the city, and time jtnd neglect have 
taken their toll: the. hallway of the buifdlng is dim and gray; the 
tiles are* smudged and covered with graffitti; the mail boxes bear no 
names and several h^ve^ been pried open. 

Mrs. Gonzalez' apartment, by contrast., is clean, qUiet and 
tastefully furrvtshed. She is a young, pretty woman who was bom in 
Puerto Rico.. She has four family day caire children in addition to 
her own six-month old son: two preschoolers, now in her home, and two 
Older children she picks up after the school day iB over. The children's 
mothers, cai df whom are eraploj^^d, will call for them between 5:45 
arid 6:15 PM when Mrs. Gonzalez' husband "returns from work. 

Before discussing her Red Hook training she checks to make sure the 
children are happily at play. Juanita, 2^, is busy delivering wooden 
bottles from a rlniature milk Vruck to make-believe homes', while f 
Walter, Just past four, erects a complex structure from building blocks. 
New toys like these as well as books and paper and paints are delivered 
and replaced by Red Hook Educational Aides on their bi-w?ekly visits to 
all homes In the program. Aides are frequently former providers; 



all receiive^^Bpecial, irttense training in all aspects of child 
development.^ Mrs, Gonzalez relies upon her Aide for ^supporjb, 
counseling auiq information, about what's going on in the community 
that her chilacren can benefit from. ;Ehexe is a deep rapport , ^ 
between the two women, who- have become close friends, v ^ 

Mrs. Gonzalez' ideas about child rearing are well-defined. She 

believes in discipline, but discipline tempered with love axid ^ 

/ 

understanding. She feels that, in the past, she erred on the side 
of strictness. 

"One of the most important things I learned from my training, " 
she said, "is to listen to the children, to find out who they really 
are and to treat them as individuals. It made me more flexible." 

This change of attitude has helped her with a problem she had 
with her ten-year olds, Maria and Karen, to give one example. Maria's 
teacher reported that she was having cti<J[iculty keeping up with her 
class; Karen, on the other hand, was doing extremely well. Both 
children suffered from the comparison. How,'^Mrs. Gor^alez^ wondered, 
could she devote iiore attention to Maria without neglecting Karen? In 
one training seminar she had, by ot^eerving videotapep^ of children of 
various ages at play > learned that |no two children react to anything 
in exactly the smne way. One tape! which showed interaction between 
an jexperienced provider and two eleven-year old boys, one agressive ^ 
and the other Withdrawn, gave her an idea. By capitalizing on Karen's 
desire for independence and her wish to help with the younger children 
Mrs. Gonzalez discovered that she could spend more time with Maria. 
With Maria's mother she then devisecl a plan whereby Mar^a, who is the 
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•yoxingesf Of five siblings, did her homework under Mrs. Gonzalez' 
supervision and consequently had more time to ^pt^<|^ with h^r 
mother in the evenings, when her older brothers €uid sisters were 



doing their homework. Mrs. Gonzalez belieVes she accomplished . 

^something important: "I'm proud bf the fact th^ Maria's reading* 

^ - ■ 

level has riseYi, She rectlly enjoys school now. But I 'learned 
something, too: I know more about these children's individual - / 
needs • ^ i ' ' ^ . . ' 

She is also grateful for the practical information she ; 
garnered from the nutrition workshop on how. to stretch her food 
budget and prepare more interesting meals, "l also know that when 
the children are counting out napkins and spoons they are learning 
at the same time that t^ey are helpilig me," she said. 

The workshops on budQjSting, mealrrplanniJig, constructive play, 
behavior and discipline were valuabJbe,, but the component that 
stands out in her mind i^ the sharing of ideas, attitudes and 
approaches to child care with other Teacher Mothers. In this way, 
Mris*. Gonzalez says, she developed a sense of professionalism: 

"I havfe always loved children, but now I^hinlj/l know how to 
make that love play an important role in their lives, I'm not s\ire 
you can learn to ^ove a child,' but I am sure that you can learn a 
new kind of patience, or understanding. Children are Just like 
adults in lots of ways, I mean, they are individual people. They 
haive their own way of looking at things. My Job is to help them 
help themselves . " 

8 
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What About the Parents? 

Training for provider mothers has proven so successful that 
Red Hook has made workshops available to user mothers as well. 

"Basically, the parent workshops cover the same subjects as the 
workshops for newly-licensed mothers," Says Yvonne Dash, the Career 
Parent Teacher with \he Red Hook program. "Child development concepts, 
relationships between provider mothers and parents, health issues and 
meal planning are among the topics discussed. " *Red Hook has developed 
written guidelines to be used in discussions of lectures by^ ' 
registered nurses, lipensed teachers and family day care staff. 

Parent training is a difficult- task, because working mothers 
and fathers find it l;iard to attend classroom meetings in the 

V 

evenings, and babysitting costs prohibit even the most enthusiastic | 
pcijj^^nt from leaving 'the home. Mrs. Dash is trying to overcome this 
problem by freeing Red Hook parent activity ftmds to pay fo;r 
babysitters. 

The response of those parents who h^ve attended jthe workshops 
Is er^thusiafetic. Mrs. Mary Barnes has"* a son who has been in Red 
Hook Ifamily day care homes for over two years.. 

*'it used to be that when I got home from work I was just too 

tired 
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to pay, attention to what Jimmy said. The workshops have 
showed! me how important it is to listen to my kids, and^they've 
taught me how to listen. Like, *one night Jimmy asked pie^ where babies 
come fjtt)m, and I was too ashained to tell him. And the next night, 
he told mel A friend of his, he explained the v(hol'e ,thing. I was 
even m6,re ashamed ^en. " But now it's different: I went ^to the ^ 
workshoj) on Sex Education, and I think I'll do better. with other 
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questions. Now I spend a few minutes with my provider mother ^ 
every day to find out what Jimmy's done that day, so I can talk 
to him about it later, I'm learning that children have hang-up s 
Jus£ like adulto, and that we can talk about them together," 

For Matilda Rivera, another user mother^ enrolled in the 
training program, hef relationship wi^ her provide^ is especially 
important, a relationship the workshop has helped her .to develop. 

"My provider mother is just wonderful," she says, "She's my 
friend, like. she's ray sis*ter. My children have been with her ' 
four years now, and she-'^ like a member of the family," 

What the workshop have taught her is the kind of questions to 
ask to find out about her children's activities, progress and 
problems during thfe day She has also learned games and other 
activities she can dp with her children and her provider to 
encourage the childreii's development, particularly in those areas 
where they need Help, ^ 

Yvonne Dash sums it up: 

"Our training sessions help the user mothers and father^ 



understand the whys hxid how of what is hap\)enijig to their children. 




and the ways they can help with their chilc^en's growth. Equally 
important is the way they strengthen ties between users and ^ 
• ^ providers of the service, in ways which work for the benefit of all 
the children in the program," 

The Bilingual Aspect 
As a large percentage of the population it serves is^^^^^^^^ 
Spanish-speaking, Red Hook Training Center places great importance 
•on bilingualAicultural education. As the only f uily >bi lingual 
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teacher at^^ed Hook,, Manufel Rosell is in great'' demand. Most 

teaching materials used here are not available Spanish, neither 

are educational 'films. 'Fortunately, the center has its own * 

, ' • • - • ' * . • . ' 

videotaping , equipment, and Mr. Rosell is an expert in its use.^ For 

his class'es with provider .mothers he films various aspects of child ^ 

care ranging from indpoisplay to meal pj/eparation to field trips with 

dhildren, and then he records twc(^s^tB of d^Lalogue — one in English 

and the other in Spanish, with each reflecting different cultural 

aspects of th6 action fiimed in ways which support the cultural 

heritage of the audience. This is not easy to achieve. 

^ "To be effective, a good bilingual program must be bicultural 

as well," Mr. Rosell explains. "It is not enoiigh simply, to translate 

from English to Spanish. He elabor$.tes on the ddjrth of these 

differences: "Tal^the sense of play. Most of oJr iSpanis>r=THieaking 

familiesr are from Puerto Rico, where a child's experience is vastly 

different than in the United States. Here, play is more 'sophisticated 

by that I mean that both the games and the equipmejr/t ^or them is much 

inore complex'. Iji Puerto Rican vill^es, toyi^^r^ usually what the 

child finds, a branch from a tree, a string of cans tied together, 

things of that nature'. What compensates* for thl^,...^is''"1E^ great 

freedom pf mo^em^t — there is no automobile traffic, the ki^ ,can run 

arid play without fear and without inhibitions. Here, Just the ^ 

opposite is true: the play materials are well-made, professional, 

but jthe- children- have much less freedom, either^because there are 
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diingers outdoors or because they af« In cramped apartments. The 
learning experiences are similarly different. Puerto Ripan families 
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have trouble adjusting to American life styles, so I begin by 

'■N 

translating the American experience in terms that relate to life 

* It ■ •' 

as Puerto Ricans know it." * •\ 

His goal is „consistent with that of the family day care 

\ - • 

training pagi^ram .in general r to teach Puerto Ricans to adapt to 
thefr new cultij^al environment while stili preserving their own 
identity. Mr. Rosell says: 

"It is necessary to preserve that ethnic identity in ^e 
paints if the child is to grow up and retain that identity, to' 
hive a sense of who he is, to have dignity and a knowledge of his . 
own worth," ^ 

A- 

College Credit for Providers . , , 
On another floor at 402 Van Brunt Street a course of a very 
different nature is in progress. It is being offered by Pace 
•Uhiversity toaselect group of highly mot iv^ed family day care 
provider mothers for^redit toward Pace's Bachelor of Professional 
Studies degree in Teaching. ^ 

The Bachelor of Professional Studies (BPS) program is the fruit of a 
relatively new "concept in adult education centered around' the .value of 
the student's "life experience," I.e., time logged in Jobs or 
volunteer work ih one of the areas in which^ thte degree is awarded— 
Busine^^the Performing Arts, Community Development, Health ServJ^cfs^ 
and Teaching. It is a concept rapidly gaining favor in adult education 
depArtments of colleges and universities across the Country. The 
yefirs of experience of these Veteran Red Hook family day care provider 
motl^ers translate here' into college credits in early, childhood 
education* y 

. • 12- --'-'^ . 
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The class is beirig^ led by Professor Rita Gieciuch of Pace^ 

Today 'srmaterial is called the Reading Attainment Sjatftem, ajfiA iti is 

being used because it is the readihg program in use at P.S. vl5^ the 

local School attended by the school-age children in these prpvider 

mothers * care' (they brin^ the children with them' to the center, ^ 

they are looked after by teaching staff in a ground floor fclassroopi) . 

P*^.. 15, in fact, has loaned a number of boo^s and'^reiiding materials, • 

including graded readers, pronunciation guides, ^skill; cards Iknd . 

comprehension tests, to Red Hook for use in this courseu 

Prpfessor Gieciuch is proud of her Students, sever^^l of whom 
are on the Dean's lis^ at Pace. * ' . 

"They are no ordinary stiidents," she says. "Their, experience, 
in the world gives them a kind of jp^turity and understanding ' " ^ 
undergraduates usually lack. Fdl^^^tiiese a lot of the problems I talk 
about in class are only textbook --examples', but f o*^ the provider 
mothers they are v'ery concrete day-to-dAy experiences.n^hich they have 
already had N:o deal with." ' — — ^-^^ 

Classes in the Bachelor of Professional Studies program are 
sc healed to accomodate the^hours pj^ working adults. Pace has ^ 
taken this one st^p "^f art her by extending its physical resoi^rce^^^o 
the , commun^Lty itself ^ . 

"I've gone to classes in the city, too," says one provider 
mother. "I've tijied it both* ways and I like this better. First of all, 
it\s easier: I don't have to travel so far and I can bring my day care 
chil.di*en to the center. Secondly, I. know these women, "T;he other 
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students." Kr^owing each other well, we world better together. -Third, 
we have more resources here, everything the community has to offer." 

• P.S. '19^'has given them the opportunity of visiting the school and 

• ' " . - * > ■ ' * 

Bitting, in ofT classes where the Readihg Attainment System is in use. 
' According to Pace ttiiversity's Dr. Dagny Blanchard, Director of 
y^-^he^T^S p?feDgram in ^Early Childhood Education, Pac^ would like to ^ 
take advantage of what the last j year has proven: that with broad -based 
training, .paraprpfessionalsJareAfully competent to deliver quantity . 
services to children. This, in'^tum, has. led the Pace faculty to • - 
conteraplfite a revised BP§ program specifically tailored to the needs 
of family day care providers. The funding future of Red Hook is the 
problem, jas no one taiows when the necessary funds to pay for the 
providers* tuition will be available again. 

' ■ * 

Outreach 

ACD is keenly aware of the need for professional support to the 
paraprofessional providers of family day care services. -In order 
effectively to deliver this service it has ^ hired an average of one 

licensed early childhood education teacher for ey6ry 45 to 50 family 

^ ^- ' ■ • " 

day care homes in the City of New York. All of these outreach 

\ 

teachers have been ox will be trained through the facilities of 

• " ■- , • ■ - • 

Red Hook's training laboratories. 

One such outreach teacher is Alifte AndlemaJif,' who isonducts 
clas»e§ for^ provider^ at three group day care caters whose facilities 
axe available to family day care^ At a recent training, session at the 
Wake-Eden Day Care Center in the Bronx, she led fifteen providers . 
through axi e^erimental humaji development training model based on a 
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mod4^1ed Eriksdn-Piaget liferstages model in terms readily understood 
by all. The results of the training are impressive. 'iMrs. Geraldine 
Summers .^has been a provider for three years. Her insights into 
child rearing are keen and perceptive and her experience a& a 
provider has convinced her that a natural of children can be 

developed into a professional career outside the home. Her present 
treiining has turned that conviction into action: with pncouragSment 
from the outreach teacher, Mrs. Summers is planning to re-enter 
cbliege, from which she withdrew prior to the birth of the first 
oh her two childrisn, and go for a dfegree in early childhood 
educatiqn. ^ ■ ^ 

The family day care homes in the geographic area served by 
Alice Andleiian benefit from an unusual link with Lehman College. At. 
the same time that two professors of early childhood education at 
L^ima^*s Fordl^tm Center, Drs. Mariann Winick and Abigail Woods, ^ 
were developing an experimental approach t^ child care, an ACD 
Family Day Care Consultant attached to ACD's Bronx, ^ield office", 
Maureen Beim, discovered the difficulty they were encountering in 
actual/y ehrolling preschool children in their -laboratory workshop. 
Children and j)roviders from family day care homes in the neighbor- 
hood n/ade up thetJc^assroom populations of the two.progrejtns which 
were eventually realized. 

The first of these took^^lace in the spring and fall o^ 197^, 
when two groups of family day care children, one of 15 and the other 
of 17, ages 2^ to ^\ years, met with Dr. Winick or Dr. Woods and • 
eight undergraduate education students per group (the st\idents earned 
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6 credits for their participation in the training). The children's 
'provider mothers alternately worked with them and the instructors- 
In an ^^rlmental classroom equipped with t,wo observation rooms 
and one-way glass and observed other i)roviders doing the eanife. 
Insti^ctipn was basically >Montessori-type directed play utilizing 
story -telling, painting, dramatic play, blockbuilding,^ (among 
^pther equipment the classroom contained thirty different sets of 
blbcks) in one -to -on^ and group situation. The go^l of the program, 
as it related to the provider mothers was to iinpart a g^asp of 
developmental issues, difficulties and techniques. The Red Hook 
Pamlly Day Care Program lent personnel and equipment to tape the 
training sessions. ' 

Between January and June of 1975 Drs. Winicfc and Woods, i^mple- 
mented^a new training program called "Exploring Childhood", the funcis 
for which were provided entirely by Red Hook. ^The model for *the 
program is a "modularized med^ia-assisted"- kit originally developed 
by a Boston-based group of educators under a grant from the ^ 
Department of Health, Education ^and Welfare's Olffipe of Child 
Development. The professors trained outreach teachers and fiamily 
day care coordinators, adapting the kit^to family day care* training 
needs. Tele hers^et -weekly with a toal of 170 provider mothers 
to giVe them a background in early childhood educational theory and 
techniques. ' Films, posters, tabloids and othfer audio-visual 
materiials, as well as workshops, were used. 

'*The program consists ^jof three modules, Drl Winick said, "each 
of which requires one yeai^o implement. The first is designed to 

/ 16 ' 
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lay down a developmental framework -by teaching child development . 
techniques and the basic structure of child development. The 
second 'seeks to enrichen the social - and c\iltural interplay between 
the community the child's parental home and the family day care 
home. The goal of the third module is to foster the development 
of leadership roles in family day care providers. 

"l believe we made substantial progress in this direction. 
There were obstacles to overcome at the Outset, of pourse--notably 
the communications gap between the trainers and the provider 
mothers. But once these were overcome we had some very positive and 
iinmediate results. I was impressed by the willingness to learn and 
develop new socia^ relationships and by the progress many mothers 
made in overcoming their traditional assumptions about the value and 
^ content of early education. Mos^ for example, carri4 in believing a 
child should be taught to read before anything else. A certain 
amount of 'unlearning' was necessary ''on their part. before they 
understood the importance of play as an avenue to lesfrning artd the 
use of activity in the development of muscular coordination, both 
so important to children." 

Not all provider mothers involved in the Exploring Childhood 
program were lik^.the Red Hook mothers on Pace Uhiversity 's Dea|p's 
List: onl^ a small nvunber of them expressed a desire to- leave their 
homes and begin climbing the c^eer ladder. Many mothers want to ^ 
stay at home while their own children are young. Others who want to 
take courses for college credit can't get away — a large family often 
precludes that. Interestingly, Dr. ^inick's studies indicate that 
the profSfesion marly providers express an interest in is health 
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rather than-" education. 

It is br, Winick's opinion that the most importaiht result* of 
the program, regardlesis ftf the provider mother»^s fluture career 
orientation, is the creation and strengthening of the provider's 
sense of professionalism, * 

"In this day and age," she sa^s, "staying at home appears as 
a negative image for woman. We can help counter this by nurturing 
the sense of professionalism as it relates to Family Day Care." 

"I think we should train provider mothers in leadership roles/ 
We had considerable success in this area with the Exploring 
Childhood program: several mothers moved from aoxiety rol6s vis-a-vis 
Bex education, for example, to leadership roles in the same area 
e.g. leading workshops at city anufl state conferences.' The ultimate 
^beneficiary, pf course, is the family day^ care child." 

Looking Ahead . ^ - ^ 

^ The many Red Hook Fariiily J)ay Qmve Training Center Prigram6 fin^ thq^ 

"Exploring Childhood" modification Aave nat been without their 
Internal problems. 1^ was necessary in the beginnl;ig to experlii|lwE 
. wiW hours and scheduling to aceomoda^te the needs of provider 
«^ parents; there were initial commimication gaps between ^trainers and 
' providers ^in the classroom, where firmly entrenched miscohceptions 
about early childhood feducation created resistance to teaching 
methods and content. With degrees of success ranging from moderate 
♦ to outstanding, ;Jiowever, these problems havfe^'been overcome. There 
iB now no question, that the quality of tiraining provided by the Red 
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Hook Family Day Care Training Pribram hap resulted in a home-based 
service which counters much of the criticism leveled against it 
bjr thotfe early childhood educators who believe that education of. ^ 
young children is best left to the professionals. Obviously, 
the Red -Hook provider homes offer much more than "baby-sitting" 
for enrolled olkildren. And as the women and men who provide the 
service further develop the sense of their own professional worth 
and the importance of delivering a high-quality developmental- and 
educational service, family day care can only continue to improve*. 

J The dangers to this program and others like it under the aegis 
of the Agency foj^ Child Development come primarily from without i ' The 
Exploring Childhood Workshop cannot continue this fall because 
Red Hook's funding cutbactehave eliminatfed the professional staff to 
run it, ♦The funding, outlook for newly-licensed providers is unclear 
as of November 1, 1975. The long-Tange fiiWre of the ^t reach 
teacher program is similarly clouded. 

Nevertheless, ACD is keenly aware if the unique Value of Red 
Hook's contribution to family^ day care as a way of life for more than 
8000 New York^ity children and their families. Its Commissioner^. 
Betti S. Whaley, is^ committed to the maintenance of as much of the 
program as can p^sibly be maintained through the'current period of 
fiscal constraints • , 
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